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Abstract
This study was conducted to better understand the impact on school progress of building a child's
self-efficacy at home. During a parent-teacher conference, the teacher highlighted that my
daughter lacks self-confidence in her ability to solve problems independently and avoids
challenging tasks, which negatively affects her school progress. My daughter is a second-grader
and the only participant in this study. The 5-week intervention focused on building my daughter's
self-efficacy at home through reading inspiring books and practicing mindfulness activities.
Quantitative data analysis showed a 16% increase in academic growth and a 10% increase in
social growth and completed a full set of ten goals almost daily. Qualitative data analysis
revealed increased self-confidence, improved problem-solving, and self-regulation. Findings
suggest more intervention time to conduct the study with different statements that complement
the environment and child's needs and a broader range of participants for more generalizability.
Keywords: Self-Efficacy, Parental Involvement, Montessori Environment, Academic
progress.
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Introduction
Academic performance and achieving high grades are among the primary goals at all
levels of education. Researchers and educational psychologists have long sought to
understand what elements contribute to students' academic achievement (Hill & Tyson,
2009). Many researchers have focused on self-efficacy as one of the major determinants
influencing academic achievement and success (Caprara et al., 2011, Jinks & Morgan, 1999,
Zimmerman et al., 1992). Bandura defines self-efficacy as "an individual's conviction in his
or her competence to plan and execute action to accomplish the desired objectives and
results" (Bandura, 1997, p. 3).
Findings show that students with a high sense of self-efficacy are more likely to take
on challenging activities and be self-motivated in their studies (Bandura,1989; Bradley,
2019). They display greater effort, strong perseverance, and interest in their academic
performance (Zimmerman et al., 1992, Bandura et al., 1996). On the other hand, students
with low self-efficacy feel incapable of achieving success and are more likely they feel afraid
to do their tasks. Thus, students with poor self-efficacy have low aspirations, resulting in
disappointing academic performances (Usher & Pajares, 2008, Hill & Tyson, 2009).
During a parent-teacher conference, the teacher highlighted that my daughter lacked
confidence in her ability to handle difficult tasks independently. She tended to repeat tasks in
her comfort zone since she was consistently afraid of making mistakes and attempting new
challenges. Because of this, her classroom performance deteriorated, which had a negative
impact on her overall academic achievement. Based on the teacher's observation/report (Oct.
2021), "She started the year lacking confidence and seemed a bit unsure of how to proceed
independently with the demands of the second-year curriculum. She is very conscientious and
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desires to succeed academically, which results in her shying away from assignments where
she is not assured of a successful outcome on the first try. As a result, being the parent
increased my commitment to providing a dynamic environment, fostering proper selfadvocacy, and chances of mastery to regain confidence in her ability to achieve her goals and
work on challenging materials, contributing to her school success.
Therefore, this action research focused on building a child's self-efficacy at home. Numerous
studies promote parental involvement in helping children develop their self-efficacy, which
correlates with students' improved school performance (Zimmerman et al., 1992). Parents
play an essential role in their children's beliefs and aspirations ( Roskam et al., 2015).
According to Henderson and Mapp (2002), "Parents can promote their children's academic
success by finding out what their children are expected to know and to be able to do and
reinforcing lessons at home". As a result, being the mother increased my commitment to
providing a dynamic environment and chances for mastery that may benefit my daughter's
sense of self-efficacy. However, having the opportunity to do this research with my daughter
was a unique, unforgettable, and challenging experience.
In the present study, I focused exclusively on home-based forms of involvement. Data
were collected over five weeks in a middle-class family of five members in central Florida.
My daughter is the only participant. She is seven years old, the youngest among her siblings,
and attends a small AMS Montessori Charter school. Therefore, this study investigated
parental involvement's effect on a child's self-efficacy beliefs. More specifically, it attempted
to determine how building self-efficacy at home can have a positive learning impact on
school progress.

CHILD’S SELF-EFFICACY AND SCHOOL PROGRESS
Theoretical Framework
The concept of self-efficacy is central to a broad theoretical framework known as
Social
Cognitive Theory (SCT), which argues that human accomplishment relies on interactions
between one's behaviors, personal characteristics (e.g., ideas, beliefs), and environmental
situations (Bandura, 1986, 1997). In this perspective, "self-efficacy affects one's behaviors
and the environments with which one interacts and is influenced by actions and conditions"
(Schunk
& Pajares, 2002, p.16). The SCT refers to human functioning as a series of reciprocal
interactions between internal influences (such as thoughts and values) and external effects
(environment such as family, peers, teachers) (Fig. 1) (Schunk & Zimmerman, 2006). As a
result, learning happens when a person absorbs observed behavior and integrates it into their
knowledge.
Figure 1
Bandura's model of reciprocal interaction
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SCT has several assumptions regarding how people learn and behave (Schunk, 2012).
Bandura explained behavior in terms of triadic reciprocity or reciprocal interaction, a threeway interaction between person, behavior, and environment (Bandura,1989; Schunk, 2012).
That is to say, the interaction between the self-efficacy belief (person) and the surrounding
(environment) will have a significant impact on the achievement and choices (behavior). If
the teacher encourages the student, the student's confidence increases, ensuring that the
student will work harder and feel more confident about succeeding (environment-person)
(Schunk, 2012).
Research on self-efficacy spans a wide range of topics and has proven particularly
useful in education. Self-efficacy and academic achievement are linked even though there is
a dearth of research on this topic (Jinks & Morgan, 1999). For example, Schunk (1983) found
that efficacy was a substantial factor in children's arithmetic proficiency gains. He also noted
that "a heightened sense of efficacy sustains task involvement and results in greater
achievement" and "lower percepts of efficacy lead to less persistence and lower achievement"
(Schunk, 1983, p. 92). Likewise, Jinks and Morgan (1999) found a strong relationship
between primary school students' feelings of self-efficacy and grades, regardless of the school
they attend. According to this dynamic, those with stronger self-efficacy beliefs "make things
happen" rather than merely predicting future behavior (Bandura, 1989, p. 731). Studies
showed that children's beliefs in their efficacy in regulating their learning activities and
mastering complex subject matters affect their academic motivation, interest, and school
achievement (Bandura, 1989; Zimmerman et al., 1992). Therefore, this action research will
assess the impact on a child's academic success of parents' efforts at home to improve their
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child's self-efficacy beliefs and aspirations, contributing to their academic achievement in a
Montessori classroom.
Literature Review
For the last several decades, researchers have focused on the human factors that influence
academic accomplishment and success (Robbins et al., 2004). It has been a primary focus of both
academics and educators to determine the most significant predictors of academic achievement
so that gifted students may be valued and, at the same time, develop appropriate interventions for
those in danger of academic failure (Caprara et al., 2011). Among other factors, self-efficacy
beliefs are a crucial predictor of academic success (Bandura 1989; Pastorelli et al. 2001). Social
learning theorists define self-efficacy as "a sense of confidence regarding the performance of
specific tasks" (Jinks & Morgan, 1999). For example, Bandura (1989) defines self-efficacy as
one of the most significant factors in determining a person's motivations and actions regarding
their belief in their abilities. When it comes to academic success, self-efficacy has directly
impacted a student's conviction in their ability to complete a task. According to (Fong & Krause,
2014, p.3), "Self-efficacy beliefs aid in shaping the motivational level of a student, which
translates into specific actions a student makes." In previous research, Usher & Pajares (2008)
confirmed the predictive validity of self-efficacy on achievements. In addition, there have been
numerous research done on the relationship between self-efficacy and achievement, or whether
self-efficacy affects achievement directly or vice versa (Fong & Krause, 2014). One of the main
reasons researchers and educators focus on self-efficacy is that it has proven highly correlated
with academic achievement (Zimmerman et al. 1992). Our genuine belief in our ability to
succeed plays an essential role in approaching specific tasks, goals, and challenges. Such beliefs
can influence the child to learn their strengths and develop a sense of resilience when confronted
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with adversity (Bandura, 1989). It is crucial to pinpoint the circumstances that encourage
children to believe in their abilities, especially when completing developmental milestones
throughout their formative years (Bradley, 2019). Therefore, this section examines the literature
concerning self-efficacy through the lens of academic achievement as mediators between
parental participation, a child's self-efficacy beliefs, and the Montessori environment.
Parental Involvement:
In parenting, self-efficacy is one of the essential factors characterized by the parents'
conviction in their ability to positively influence their children, which increases their
confidence, growth, and adaptability (Glatz et al., 2016). Previous research has shown that
parental selfefficacy directly affects the quality of care provided to children. However, "Highly
confident parents are likely to be more secure when interacting with their child so that they
enjoy the interaction more, are re-affirmed in their relationship, and seek to spend frequent
quality time together" (Roskam et al., 2015, p.39). It has shown that parental self-efficacy plays
a vital role in parents' involvement in their children's education (Balat et al., 2010). Therefore,
parental involvement in education generally refers to "parents' interactions with schools and
their children to promote academic success" (Hill et al., 2004). Studies have shown that parental
involvement strongly influences children's self-efficacy in various ways. For example, Yap and
Baharudin (2016) found that parental involvement positively influenced teenagers' academic,
emotional, and social self-efficacy. The findings consistently show that parental involvement in
a child's education is considered a significant predictor of academic achievements (Fan & Chen,
2001).
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Parent involvement demonstrates that parents care about their children, fostering a more
robust and better parent-child relationship that can extend beyond the home environment and
contribute to a child's sense of higher social self-efficacy (Lv et al., 2018).
According to SCT, there is a dynamic interaction between person and environment
(Bandura, 1989; Bradley, 2019). Socio-cognitive development seems to be heavily influenced by
parents' and children's efficacy views (Bandura, 1989). Much research has shown a correlation
between parental involvement and children's more significant levels of self-efficacy. Parents can
serve as models of productive behavior; they are the immediate social environment of the child's
development (Lv et al., 2018). The parent-child interaction with the immediate environment
plays a significant role in the child's self-efficacy development (Bandura, 1989). When it comes
to learning, children are keen observers. They continuously observe their parents' behaviors and
acquire most of their self-efficacy (Pastorelli et al., 2001). The more a child resembles the person
they are observing, the more the success and failure of that person affect the child's self-efficacy
(Bradley, 2019). Parents are ideal for making and sustaining beneficial changes in the child
(Roskam et al., 2015). Children's sense of self-efficacy is enhanced when parents create an
atmosphere that encourages their children's natural curiosity while also allowing them to gain
mastery over complex skills. Hence, parents are more likely to respond to their children's
increasing levels of interest and exploration (Holloway et al., 2016).
In general, parental involvement in education refers to reciprocal parental action with
schools and children to nurture academic achievement (Lv et al., 2018). Studies have shown that
parental academic aspirations positively impact children's academic aspirations (Zimmerman et
al., 1992). Parents who demonstrate and verbalize high academic expectations and believe in
their child's abilities have high ambitions for their child's schoolwork; they are more likely to
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foster children who have the perception of task difficulty and believe in their ability to succeed in
the academic world (Bandura, 1989). Moreover, parental involvement in a variety of joint
activities sustained over a period of time would tend to convey a child's belief in their ability to
accomplish various tasks and challenges independently with the motivation to engage in more
self-determined activities (Bradley, 2019).
As advocates for their children in the school system, parents may emphasize to the
teacher the value they have on education. Therefore, teachers' dedication to their students may
increase through parents' engagement in the educational process. Parents may significantly
impact their children's education if they influence what teachers expect of their children
intellectually rather than exclusively via their children (Brody et al.1999).
On the other hand, previous research on parental involvement and student self-efficacy
did not differentiate between the fathers and mothers. The primary disparities in parental
participation between mothers and fathers may be due to the gendered parenting responsibilities
(Kim & Hill 2015). In a meta-analysis of 34 studies, mothers are more caring and emotionally
supportive than fathers, whereas fathers tend to prepare their children for the future (Lv et al.,
2018). Numerous studies showed that mothers had higher levels of involvement than fathers
(Kim & Hill 2015). Moreover, the developmental goals that mothers set for children tend to be
directly related to their efficacy beliefs. Therefore, parents who are confident in their parenting
abilities encourage children's self-determination, planning, and perseverance. This confidence
reveals itself in forming objectives for children (Brody et al., 1999).
Child's Self Efficacy Beliefs:
Self-efficacy has many relevant research areas but has been especially suitable in
educational research. One of the main reasons researchers and educators focus on self-efficacy is
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that it has proven highly correlated with academic achievement (Usher & Pajares, 2008).
Researchers have found that students' self-belief in their learning skills determines their
aspirations, motivation levels, and academic achievements (Bandura, 1989; Zimmerman et al.,
1992). Students' self-efficacy plays a significant role in perceiving situations and behaving in
response to challenging tasks (Bandura, 1989). Children's beliefs and goals directly impact their
academic success, boost peer acceptance, and lower stress, anxiety, and problem behavior that
might hinder constructive involvement in educational activities (Bandura et al., 1996). Moreover,
Children's motivation was influenced by their feeling of self-efficacy; adding to that, the time
and effort the child is willing to put into a problem largely depend on their conviction and ability
to overcome obstacles (Bandura, 1989; Usher & Pajares 2008). Studies showed that children
with low self-efficacy tend to see complex tasks as threats they want to avoid. They tend to give
up quickly because they do not have confidence in achieving a specific task. More likely, they
get the feeling of failure and anxiety. In contrast, children with a high sense of self-efficacy form
a strong sense of commitment to their interests and activities, view challenging problems as tasks
to be mastered and have the confidence to steer through life and reach their full potential
(Bandura 1989; Usher & Pajares 2008). According to Bandura's SCT, self-efficacy beliefs are
created and developed from four primary sources (Schunk, 2012):
First, self-efficacy derives mainly from the strength, influence, and authenticity of one's
own prior success and failure, known as "mastery experience" (Balat et al., 2010). Generally, a
person's competency is judged on previous achievements, but learners with a significant level of
mastery experience are more likely to endure and overcome obstacles and difficulties (Schunk,
2012; Fong and Krause, 2014). In addition, Usher and Pajares (2008) showed that the sense of
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mastery experiences, rather than actual performance outcomes, are superior indicators of
selfefficacy.
Second, vicarious experiences (by observing how others master their expertise). For
example, a child's sense of self-efficacy improves by seeing how others have achieved their goals
(model learning) and by comparing one's progress to that of others (social comparison);
persuasion via "significant others" (Schunk, 2012; Fong and Krause, 2014).
Third is social persuasion (words that persuade you to do better and be confident, usually
from your teacher, peers, or parents). In exchange, students strive harder to attain their objectives
when they get genuine appreciation. However, if the instructor lavishes praise on the student, the
student may believe that the instructor has low expectations and poor evaluation of the student's
competency (Schunk, 2012; Fong and Krause, 2014).
The fourth source of self-efficacy is the psychological and affective states (one's
psychological and emotional states when wanting to do something). For example, the student's
emotions of concern over a challenging class assignment may signify that they are incapable
(Schunk, 2012; Fong and Krause, 2014).
It is essential to incorporate these four modes of influence into a unified and effective
feeling of self-efficacy (Fong and Krause, 2014). "When learners successfully construct a sense
of personal self-efficacy, these beliefs can contribute to the quality of human functioning in
diverse ways" (Fong & Asera, 2010, p. 5 as cited from Fong and Krause, 2014). A study by
Usher and Pajares (2006) compared the sources of self-efficacy on low and high achievers,
mainly defined as a mismatch between projected academic aptitude and actual performance in
middle school. The study found differing levels of self-efficacy sources depending on reading
achievement. Another study by Fong and Krause (2014) extended the investigation on the
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sources of self-efficacy of college students, whom they identified as achievers and
underachievers. Through a weekly journal entry, a group of achievers (n= 36) underachievers
(n= 13) indicated the things that made them feel confident or not confident. The responses on
their self-efficacy and sources were compared and coded according to Bandura's four sources of
self-efficacy scale (1997) and additional themes of self-regulation. The result showed the
importance of mastery experience and verbal persuasions despite having similar levels of
selfefficacy and self-regulation or the way one manages, or monitors seemed to influence
students' sense of self-efficacy.
Other studies indicate that self-efficacy is a belief unique to a particular competence area
and may manifest self-regulatory abilities (Lv et al.,2018). Moreover, efficacy beliefs also
influence career desires throughout the formative years. Therefore, the more confident students
are in their abilities, the more job possibilities they see as feasible, the more interest they exhibit
by preparing themselves educationally for varied career pursuits, and the greater their tenacity
and success in their academic courses (Bandura et al., 1996).
Childs' Self-Efficacy and Montessori Environment:
"The Montessori method is a spontaneous, expensive educational system designed to
afford the child liberty to move and act in a prepared environment encouraging selfdevelopment" (Orem, 1965, as cited in Nagaraj, 2016). According to the Montessori method,
pursuing a student's full potential should be the primary goal of education, rather than just
passing along knowledge (Lillard & McHugh, 2019). Therefore, children learn best when they
teach information suitable for their age and stage of development, and their natural tendencies
flourish in a well-prepared environment designed with multi-aged and self-correcting material
(Lillard & McHugh, 2019; Lopata et al., 2005). "One of the most urgent endeavors to be
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undertaken on behalf of the reconstruction of society is the reconstruction of education. It must
be brought about by giving children the environment that is adapted to their nature."
(Montessori, 1949/1974, p. 100 as cited from Lillard & McHugh, 2019). The child determines
activities based on their growth and development; therefore, the expectation is that the child's
"sensitive periods" will direct him to pick just those tasks for which he is prepared (Lopata et al.,
2005)."Place everything necessary in the environment, and then leave the children free to
function according to the laws of nature" (Montessori, 2012, p. 186 as cited from Lillard &
McHugh, 2019). Children study at their own pace in this approach while using the Montessori
material (Lillard & McHugh, 2019; Nagaraj, 2016; Lopata et al., 2005). As a result, children
need self-discipline, initiative, and personal freedom for learning and motivation supposedly
nurtured via interactions with the environment (Lopata et al., 2005). In addition, setting children
free in a prepared environment with a trained teacher is a crucial component of Montessori
education; these three features constitute a Montessori trinity: child, environment, and teacher
(Lillard & McHugh, 2019). The teacher's role is to observe and direct the activities of the
students (Nagaraj, 2016). Teachers do not dictate how their students learn; instead, they
encourage and support their students as they work toward mastery on their own. Cooperation is
the cornerstone of the Montessori classroom. Instead of enforcing an outer discipline where
instructors operate as authoritarians, they foster inner discipline in students by allowing them to
manage their learning (Lopata et al., 2005).
Nevertheless, Students had a more incredible feeling of academic self-efficacy after
completing complex, self-guided tasks that gave them a sense of autonomy and pride in their
finished work (O'Loughlin, 2007). Work plans, freedom of choice, three-hour work cycles, and
peer teaching experiences are just a few of the Montessori practices that have proven essential in
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helping students transcend their sense of independence and confidence to solve problems and
make decisions (Lillard & McHugh, 2019).
Researchers have focused on the importance of self-efficacy as a motivating framework
in education (Hajjar, 2021). Self-efficacy beliefs in children, which influence their motivation
and behavior, substantially affect students' academic performance and learning (Bandura 1989).
Therefore, the impact of Montessori education on personality traits like anxiety and self-efficacy
has been investigated extensively in past research. Hajjar (2021), in her study of all third graders
male students (15 students from each school), implemented the Montessori method on one group
only. The data collected showed that Montessori education significantly reduces anxiety and
increases self-efficacy in their interpersonal relationships with elementary school students.
Another study by Nagaraj (2016) showed that Montessori education has a positive
influence on the social development of the students in terms of their self-concept compared to
traditional method schools. The percentage findings of the self-concept statement show that
98.9% of the Montessori children had a greater self-concept than just 43.9% of the traditional
children, for a total of 549 and 533 Montessori and traditional children, respectively. Setiawan
and Ena (2019) inspected students' self-efficacy perceptions and their factors in reading
comprehension in a Montessori Junior High School. The results showed that the students have
positive self-efficacy perceptions of their reading (Average = 3.449/5). The Montessori method
showed to be the best solution, particularly for elementary students (Hajjar, 2021). As a result,
the Montessori approach to education offers children a wealth of experiences and chances to
develop their executive function, laying the groundwork for future academic and personal
success (Howell et al., 1970).
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These results have wide-ranging implications for educational interventions to improve
children's academic performance (Caprara et al., 2011). However, teachers have a significant role
in developing a child's intellectual efficacy throughout their early years (Pastorelli et al., 2001).
Motivation influences students' self-efficacy and their expectations of what they will achieve;
therefore, teachers may play an essential role in developing and applying academic competence
to students by linking academic self-efficacy to teaching. Thus, student self-efficacy is
encouraged by educators who show them how to establish educational objectives and keep track
of their progress toward achieving their goals (Jinks & Morgan, 1999; Pastorelli et al., 2001).
Therefore, the SCT offers a framework for strengthening students' efficacy to govern their
educational growth and regulate their educational activities (Bandura et al., 1996). Studies have
shown the effect of parenting involvement on children's self-efficacy beliefs and the concept of
SCT, which emphasizes the role of observational learning, social experience, and reciprocal
determinism in developing a personality (Bandura, 1989).
According to Bandura (1989), this system plays a significant role in perceiving a situation
and responding and behaving to different challenges we face in life. Long-held research findings
found that self-belief and self-regulation behaviors formed at a young age are harder to modify
(Usher & Pajares 2008). As a result, it is possible to conclude that children's development of
self-efficacy connects to their parent's involvement in their education and parent-child solid
relationships. For children, routine and predictable home settings contribute to the development
of self-efficacy by providing a safe platform from which they achieve their objectives and
navigate life, community, and school environment (Brody et al.1999).
Methodology
The purpose of this study was to discern what effect building a child's self-efficacy
beliefs at home through parental involvement has on the child's school progress. My daughter, an
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elementary-aged child, was the only participant in this action research designed as a home study
to determine the impact of daily self-care practice on academic achievement. Having the
opportunity to do this study with my daughter in our home environment was a unique
experience. As a parent and researcher, the most significant challenge was keeping my
perspective objective while conducting this study.
Overview:
The statements behind this research were my daughter's inability to manage challenging
assignments independently, lack of confidence, and managing to balance her social needs with
academic needs. She was afraid of making mistakes and taking on new difficulties. Therefore,
she tended to repeat tasks that she was familiar and comfortable with, which caused a decline in
her classroom performance and overall school progress.
Before I initiated my action research, I informed my daughter that I was working on a
graduation project that I needed to finish. To assist me in completing my research, she agreed to
participate. I explained to her that we would have an evening session every school day, before
bedtime, for 20 minutes. We would be reading an inspiring book on self-efficacy beliefs for 8 10
minutes, discussing the book with each other, watching/interacting with a 5-minute video on
meditation, yoga, self-efficacy, etc. She would answer a before and after feedback sheet about
her feelings and thoughts regarding the session. Additionally, I emailed my daughter's lead
teacher explaining the study process with the data tools that she would be filling out regarding
my daughter's school progress and weekly achievements throughout the intervention.
Intervention:
The research was conducted at my home in Central Florida. The primary home language is
Arabic. We are five members in the family: a father, a mother (researcher), two girls, and one
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boy. My daughter is the only participant in this study. She is seven years old and the youngest in
the family. She is in second grade and attends a charter Montessori school.
For this study, I used the Kindle for the list of e-books (Appendix I). I created a playlist
of meditation-videos, mainly from Mindfulness Ozzy and Cosmic Kids Yoga videos. Moreover,
in preparation for the daily sessions, I established a nightly routine for my daughter, which
involved: taking a shower, getting into pajamas, picking out the book and video from the saved
list, then proceeding with the intervention process. Consequently, an organized and predictable
schedule helped her adapt more quickly and gave her a sense of control and security.
The intervention started by explaining the research's objective to my daughter by
introducing self-efficacy. I explained to her that everyone has to deal with both big and small
goals from time to time. Goal setting and working toward them are crucial. At times, achieving
a goal seems too hard to reach. That is when our self-efficacy matters the most since it gives us
the confidence to know that we can do whatever we set our mind to by managing how we think,
feel, and behave (Bandura, 1989; Schunk, 1983).
The session started and ended with the student feedback tool (Appendix A) reflecting my
daughter's thoughts and emotions. I explained to her the meaning of feedback and encouraged
her to reflect on her feelings before writing down her answer, and she put it aside. Then, she
read an inspiring e-book. The e-books she read were more than just stories- they were vessels of
inspiration, education, and imagination. It was essential to carefully choose each book to instill a
lasting lesson in the child's mind and be more in tune with her emotions to handle them better.
Then, we discussed verbally reflecting on the book's message by encouraging her to express
herself and clarify her feelings and thoughts. We watched/interacted with a 5-minute video for
kids focusing on meditation, yoga, motivation, and confidence. The purpose of those videos was
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to help her learn what living in the moment means. It is about helping her embrace freedom and
a compassionate view of herself, allowing both present awareness and personal growth. After
that, I asked my daughter to continue answering the student feedback tool (Appendix A) with an
insight reflecting on her collaborative experience. Throughout the intervention, I maintained an
observational note tool (Appendix B ) in which I recorded the process and reflected on my
daughter's behavior.
Data Collection:
Data were collected over the span of five weeks during the winter months of the
20212022 school year. I used a combination of qualitative and quantitative tools to measure the
research statements:
•

pre-post child self-assessment

•

pre-post parental self-efficacy assessment

•

pre-post school progress

•

student feedback tool

•

observational note tool

•

productivity goal sheet

•

teacher's weekly report.

The intervention started with data collection that gathered baseline information. The
child's self-assessment (Appendix B) included items to measure different domains of academic
activities: the child's self-efficacy beliefs in her capability to master various tasks; the child's
perceived efficacy to regulate her motivations and learning activities. I explained the assessment
to my daughter and asked her to read each question and circle thumbs up for yes, thumbs to the
side for some time, and thumbs down for no. My daughter appeared at ease with the choices and
could discern the subtle variations between them. The child's self-assessment helped my
daughter become aware of her current operative capabilities, not her expected or future
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capabilities. I repeated this procedure at the end of my study to assess whether any changes in
perceptions had occurred.
Parental self-efficacy Scale (Appendix C): As a parent, I rated my self-efficacy on 27
items from the Bandura Parental Self-Efficacy Scale (Bandura, 1989). "This questionnaire is
designed to help us gain a better understanding of the kins of things that create difficulties for
parents to affect their children's academic development" (Pajares et al., 2006, p.329). These
items assessed my perceived capability to help my daughter attain social/emotional competence,
cognitive/academic competencies, and perceived capability to engage in general parenting
behaviors. I rated my degree of confidence by recording a number from 0 to 100. I repeated this
procedure at the end of my study to assess whether any changes in perceptions had occurred.
The teacher filled out the pre-school progress (Appendix D) report form. This tool
combined qualitative and quantitative data specifically on the child's social/emotional
development and work habit. There are no grades at the Montessori school where my daughter
is enrolled; instead, the teacher observed and evaluated the child, noting any comments that the
child/parent needed to pay special attention to and be aware of it. At the end of my study, the
teacher repeated this assessment to indicate whether changes in a child's school progress had
transpired.
Observational notes (Appendix C) combined qualitative and quantitative tools used daily
throughout the intervention. The observational note was a rich document that provided detailed
information on the intervention's procedure, the book's title, and mindfulness activity with an
overall reflection and observation on the child's behavior, home's general routine, and parent's
mood. This tool recorded all the changes and diversions that occurred throughout the
intervention and enabled crucial information to be collected that might otherwise slip unnoticed.
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The student feedback tool (Appendix A) included qualitative and quantitative data
implemented daily before and after the 20-minute session. The student feedback tool allowed
my daughter to express her emotions by choosing an emoji to indicate her current emotional
wellbeing. She completed closed-ended questions on whether mindfulness is helpful or not. She
reflected on open-ended questions by writing down her views and conveying the rationale
behind her present feelings.
I utilized a productivity goal sheet (Appendix F) to record the finished assignments from
the weekly work plan sheet that my daughter brought home by the end of every week, which
showed how many assignments she completed per day for the whole week. This data-gathering
tool helped me keep track of my daughter's growth in classroom achievements over the week.
Therefore, an increase in productivity revealed whether or not the intervention influenced her
self-efficacy beliefs, such as finishing her daily goals, motivation, effort, time management, and
attitude regarding her ability to attain academic achievement.
Teacher's weekly report (Appendix G), a 10-item measure of self-efficacy constructed
from the child's self-efficacy scale (Bandura, 2006). The teacher's weekly report for this study
helped assess the child's sense of self-efficacy in the classroom. The collected data showed
whether or not the intervention affected the child's self-efficacy pertaining to independent
learning, self-regulatory efficacy, and social resources. Bandura believes that mastering one's
own experience is the best approach to cultivating a strong sense of self-efficacy (Bandura,
1989).
In conclusion, the intervention on self-efficacy development lasted for five weeks. The
intervention started by gathering baseline data on self-efficacy for my daughter and myself and
my daughter's school progress. After that, my daughter participated in a 20-minute session that
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included reading books, discussion, 5 minutes mindfulness video, and reflection on her
collaborative experience. The intervention ended with a post-self-assessment and post-school
progress to identify whether the discourse process increased my daughter's school progress.
Data Analysis
This study aimed to determine the effect of increasing a child's self-efficacy beliefs at
home and its impact on school performance. My daughter completed a Pre/Post self-assessment
(Appendix B) that gave some perspective on her self-efficacy beliefs. Data for 21 statements
from the self-assessment remained unchanged from pre-intervention to post-intervention,
although responses to four statements had a considerable shift (Table 1).
Table 1
Changes in Child's Responses to Self-Assessment Statements
Statement

Pre-Intervention

Post-Intervention

I try my best

Sometimes

Yes

Yes

No

Yes

No

No

Yes

I can work without
disturbing others

I can practice
selfcontrol

I can sit still
Key response: Yes, Sometimes, No
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Analyzing this data shows that some statements changed negatively after five weeks
while others changed positively. As a parent, I completed a parental self-efficacy scale
(Appendix). I rated my degree of confidence by recording a number from 0 to 100. Where 0
indicates "cannot do at all", 50 "Moderately can do", and 100 "Highly certain to do" (Figure 1).
Data collected from the parental self-efficacy scale revealed how confident I believe I am as a
parent.
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Figure 1
Pre-post Parental Self-Efficacy Scale

Data collected from the parental self-efficacy scale showed 86.5% confidence before
the intervention and 88% confidence after the intervention.
Pre-post teacher's evaluation progress was qualitative and quantitative data were used
to give insight into my daughter's social/emotional development and work habits before and
after the intervention (Figure 2).
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Figure 2
Pre-post school progress

Note: (Teacher's observation) on the child's social/emotional developmental and work habits.
The quantitative data revealed in figure 2 shows the rate of change in school progress
pre-and post-intervention. The only positive increase evident in this data is "student willing
to accept and complete assigned work," which shows that she is more confident in
completing her schoolwork and finishing her daily assignments. Additionally, the teacher's
comments provided on my daughter's work habits in class during work time from the prepost-school progress (Appendix F). The teacher intentionally observed my daughter for this
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study. The teacher's comments remained the same, with only three additional notes in the
post-comments indicating that: "she is beginning to be more independent in her problem
solving; she completes a full set of 10 goals almost daily; she can self-regulate and refocus
when distracted by friends". The overall increase in my daughter's ability to complete
assigned tasks during work time reflects on the final measure of her weekly task completion.
The productivity goal sheet (Appendix F) was qualitative data that measured her
weekly task completion. Figure 3 shows how many finished assignments my daughter
accomplished each week.
Figure 3
Percent of finished assignments at school during the intervention
100%
98%

76%

94%

84%
93%

80%
60%
40%
20% 0%

WEEK1

WEEK2

WEEK3

WEEK4

WEEK5

WEEKS OF INTERVENTION

Data showed that in week 1, my daughter finished 98% of her classroom goals, then
there was a decline in finished tasks in week 2 of the intervention by 72%, Week 3 showed 94%
of finished classroom goals, week 4 showed 84%, a slight decline, Week 5 showed 93% of
completed classroom goals. Thus, comparing finished goals between week1 and week 5, my
daughter's completed objectives maintained a goal completion rate of over 90%.
The classroom teacher measured different statements for academic progress at school to
build self-efficacy at home on academic progress (Table 2). The Teacher completed once a
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week a report to assess the child's academic self-efficacy in the classroom. The total number of
statements in the teacher's weekly report was 10. The Teacher rated the degree of confidence
from 1 to 5. A one meant "did not accomplish," and a five meant "accomplished with
confidence." The weekly report listed the ten statements divided into two areas of growth:
academic and social development.
In Table 2, the first data refer to the Teacher's weekly report on the child's academic
development, which measured the confidence in solving problems independently, asking for the
Teacher's help, and being motivated to finish daily schoolwork.

Table 2
Teachers' weekly report to assess the child's academic growth in the classroom
References
Letter
a

Statements
Manage to solve problems on her own

b

Gets teacher help when gets stuck on schoolwork

e

Uses classroom resources to solve a challenging task

f

Motivated to finish her daily schoolwork

g

Shows doubt when she is unsure of a schoolwork

h

Works on perceiving a challenging task

In Figure 4, the data collected from the teacher's weekly report of statements on
academic growth revealed that the response was generally positive for most factors after five
weeks. However, the response time for the intervention on the different statements was
different. It took statements b and e listed to recognize "asking for assistance" and "using
classroom resources" one week for the response to show an increase. In contrast, statement a
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"solve problems independently" took four weeks of intervention to show a reaction and increase
her ability to solve her problems independently. After two weeks of intervention, statement h,
"perceiving a challenging task," showed an increase in response. The data collected during the
five weeks of intervention showed that statement f, "motivation to finish daily goals," and
statement g, "showing doubt," remained the same with no detected progress.

Figure 4
Teacher's weekly report on Child's academic growth

5

4

3

2

1
a

b

e STATEMENTS
f

g

h

week 1 week 2 week 3 week 4 week 5

Key Numbers: Not at all (1), A little (2), Moderately well (3), Well (4), Very well (5)
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In analyzing the academic growth data in Figure 4, my daughter's classroom progress on
the weekly average of academic growth showed an increase of 16% between week one (67%) to
week five (83%) (Figure 5).
Figure 5
Teacher's report on Child's weekly academic growth in the classroom during the intervention
100%
80%
60%
40%
20%
0%
week 1

week 2

week 3

week 4

week 5

WEEKS OF INTERVENTION

In Table 3, the second area of growth statements refers to the teacher's weekly report on
my daughter's social development that measures statements like cooperating with peers,
managing social needs with academic needs, and participating in class discussions.

Table 3
Teachers' weekly report to assess the child's social growth in the classroom

References

Statement

Letter
c

Cooperates with peers without prompting

d

Manages to balance social and academic needs

I

Arrange a place to study without distraction
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Participates in-class discussions and takes risks

In Figure 6, the data collected from the teacher's weekly report of statements (Table 3)
on my daughter's social growth shows that my daughter revealed an increase in statement d,
"managing to balance her social needs with academic needs". After one week of intervention,
the data show that in terms of managing her time between academics and socializing, she was
more than capable of reaching a good balance and remaining on level 5. Data also showed that
the intervention increased confidence in reconciling social demands with academic needs.
Reflecting on statement I, "choosing a place to study without distraction," it took four weeks of
intervention to notice an increase. While statements c "working with peers" and j "taking part
in-class discussion" remained the same with no indication of growth or progress.
Figure 6
Teacher's weekly report on the child's social growth
5
4
3
2
1
0
c

d

i

j

STATEMENTS
week 1 week 2 week 3 week 4 week 5

Key Numbers: Not at all (1), A little (2), Moderately well (3), Well (4), Very well (5)
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In examining this data, an average growth comparison (Figure 7) between the start of the
intervention (week 1) and the end of the intervention (week 5) indicates that social development
was on average 70% on week one and an average of 80% on week five. The data show that my
daughter's weekly social development in school improved by 10% due to the 5-week
intervention on boosting self-efficacy at home.

Figure 7
Average of teacher's weekly report on the child's social growth in the classroom
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While interpreting the teacher's weekly report on social growth, statement c,
"participating in class discussion and taking risks", remained the same with no noticeable change
for five weeks of intervention. This data correlated with my observational notes on the
discussion, emotional reflections, and thoughts during our daily sessions. During the discussion
time in the first and second weeks of the intervention, my daughter made comments such as "I
have nothing to say," "I don't like talking about myself," and "This is embarrassing." By the end
of the third week, she started to openly discuss the book's themes but with a hesitant reflection
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on her own experiences and thoughts. In the 4th week, she began to show more willingness to
reflect on her real-life experience; for example, in a book she read, "I Choose Empathy," she
gave an example about sharing her last cookie with her sister and hugging her. The third week
was a turning point in her confidence in expressing her emotions. I noted that she was calmer and
more comfortable during our discussion, eager to share her daily school accomplishments, and
willing to reflect on her thoughts and emotions.
In the five-week study, the qualitative data collected through the daily observational notes
revealed the percentage of engagement of my daughter during the intervention. For interpreting
this data, I collected the phrases that were most used by my daughter during the intervention and
related them to being engaged or not engaged. For example, engaged refers to sentences like "I
want to choose the book.", "I'll turn off the lights for meditation.", "I want to read another
book.", "I feel excited."; whereas not engaged refers to "I'm bored!", "When will we be done?"
"I'm hungry!", "How many more minutes left?". The quantitative data collected showed that my
daughter's engagement average scored 64% engaged and 36% not engaged.

The student

feedback tool (Appendix A) allowed the analysis of my daughter's feelings before and after the
intervention. Data from the 1st week showed that my daughter's mood fluctuated from "anger to
happy" or "happy to angry". Comparing that with the qualitative data collected from the
Observational notes showed adjusting to the 20-minute daily session because it interrupted her
playtime after school. She reflected by comments like "Do I have to do this every day?" or "I
want to play.". Whereas days 10 to 15, she seemed happy to finish the session "Yes, I'm done!"
and go back to her free time. The rest of the remaining days of the intervention data showed that
her emotions were positively balanced. She was more relaxed and excited to share her daily
accomplishments.
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The average feeling level before and after daily mindfulness practice (Figure 8), as
reported in the student feedback tool (Appendix A).
Figure 8
Child's weekly average feeling before and after mindfulness practice
5
4
3
2
1
0
week 1

week 2

week 3

week 4

week 5

WEEKS OF INTERVENTION
Before mindfuness, I am feeling

After mindfulness, I am feeling

Key numbers: 1 "very angry", 2 "angry", 3 "normal", 4 "happy", 5 "very happy"
Data analysis shows that the questions "Before mindfulness, I am feeling" vs. "After
mindfulness; I am feeling" may improve or decline based on my daughter's involvement. Week
1 shows one level increase in emotions, a decline by one level in week 2, and an increase by one
level in week 3. However, the responses on the daily questionnaire showed an average of
regular and sustained emotions over the last two weeks of the intervention.
Another data analysis from the student feedback tool (Appendix A) was two quantitative
questions that my daughter had to respond to by yes or no. The first question was, "Do you
enjoy reading mindfulness books?" Her response was 91% no and only 9% yes. The second
question,
"Do you think mindfulness is helpful?" her response was 86% no and 14% yes. The
other data collected from the student feedback tool (Appendix A) was my daughter's reflection
on the daily sessions. The first quantitative data was "Circle the Emoji(s) that reflect how you
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got on today in the lesson." Her response to today's lesson was 50% negative emoji vs. 50%
positive emojis. The second qualitative data collected explained her reasons by completing the
sentence "I chose the emoji because…."
Data collected showed that whenever she chose negative emojis like angry or grumpy,
her reasons were nine times, "The book is bad.", Four times, "Meditation is bad," and two times,
"Reflected on a conflict with her siblings". On the other hand, whenever she chose a positive
emoji-like happy, excited, or joyful, her reasons were 12 times "The book is good.", eleven
times "Meditation was good.", and only two times "Proud to finish her school goals.". By
Comparing the first data with the second data, we may assume that her reasons had to do with
whether or not she enjoyed the book or meditation video.
The data collected reflects that the intervention on building self-efficacy at home directly
impacted my daughter's school progress. The most impactful interventions appear to improve
her self-confidence, work habits, sense of self-assurance, and independence in her problemsolving skills. Her level of motivation, concentration, and self-control projected through school
assignments that are over 90% of daily finished goals. Therefore, reading inspiring books and
practicing meditation helped my daughter use the knowledge she gained to inform better
practices at school rather than cause insecurity.
Conclusion and Recommendation
This study aimed to understand how building self-efficacy at home affects a child's
school progress. The underlying goal of the research was to initiate a daily self-efficacy practice
at home and its effect on academic progress. The daily routine worked as a reflective process to
encourage my daughter to examine her attitude, values, and beliefs in her efficacy in regulating
her learning activities and mastering challenging tasks that affect her academic motivation and
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school achievements. This study derives from the concept of personal self-efficacy, part of the
social cognitive theory (Bandura, 1986; Schunk, 1983). Data from this study demonstrate how
diverse sources of efficacy beliefs and aspirations contribute to improving my daughter's
academic achievements. My daughter, the only participant in this study, showed a 16% increase
in her overall academic growth and a 10% increase in her overall social development,
significantly improving her self-confidence, problem-solving ability, and self-regulation.
Observational data indicate that as the length of the time increased in which my daughter
was exposed to the daily intervention practices, self-regulation and engagement increased and
stabilized. Meanwhile, disruptive behavior like (distraction, movement, playing, acting silly)
decreased. Additionally, data from the post-school progress about her classroom performance
indicates an increased ability to refocus and self-regulate when distracted by her peers. Also, the
teacher's weekly report indicates an increase in "managing to balance her social needs with
academic needs." These results point to the positive impact the intervention had on the overall
self-regulation of my daughter. According to Bandura (1986), "social cognitive theory, selfefficacy and self-regulation are key processes affecting students learning and achievements."
Data from the teacher's weekly reports on social growth shows no improvement or
progress in my daughter's ability to engage in whole-class discussions, but she "seems more
confident in small group discussions." This data is consistent with the observational notes
collected during the intervention on conversation and emotional reflection. The first two weeks
showed 0% participation in discussions "I have nothing to say." The third week shows 20%
participation in discussions. Weeks four and five show a significant increase of 90% and 100%
in her willingness to dwell on her ideas and feelings. We may conclude that the intervention
requires a longer duration to show progress in my daughter's ability to engage in whole
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classroom discussions and feel more confident expressing her opinions and emotions outside of
her comfort zone. Therefore, this indication reveals needed growth in this area and a more
extended intervention period.
The present study did not identify a consistent performance pattern across the five-week
intervention. My daughter's decrease in goal accomplishment may be due to getting covid on
week two and overexcited due to the field trip on week four. The productivity sheet goal shows
that my daughter finished more than 90% of her weekly goals in weeks one, three, and five.
This finding corresponds to the pre-post school progress, which indicates a significant increase
in "her willingness to accept, and finishes assigned tasks" and "shows pride in finishing almost
ten sets of daily goals," "independently plans her daily tasks." This data reveals improvement in
her ability, perseverance, and motivation to finish her daily goals. According to O'Loughlin
(2007), students who complete challenging and self-guided activities feel a strong sense of
academic self-efficacy and pride in one's finished work.
The data on the parental self-efficacy scale shows no significant changes before and after
the intervention, indicating that the intervention has no direct impact on parental efficacy
beliefs. On the other hand, scoring above 86% reveals that my parental efficacy beliefs are
relatively strong. This result is consistent with previous studies showing the impact of parental
belief in their ability to support their child's academic development and increases aspiration and
confidence in the child's ability to succeed (Bandura et al. 1996).
A powerful yet somewhat unanticipated study component was parent-child emotional
exchange. The observational notes made me realize that she is too shy and hesitant to express
her emotions freely. Her comments, "I don't like talking about myself" or "this is embarrassing,"
are some of the phrases I had overlooked as a mom, and this study exposed them. In parent-
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child interactions, sharing sentiments and emotions between my daughter and me increased my
empathetic understanding of my daughter and helped me avoid feelings of hopelessness. It made
me learn more about the struggles and strengths of my daughter. This research enabled me as a
parent to recognize and comprehend my daughter's efforts, development, and achievements
throughout time. One of my primary objectives is to encourage her to communicate her feelings
and never be afraid to confront them.
The most unexpected result was the pre-post school progress (Teacher's evaluation and
observation). The teacher's evaluation shows that among the seven statements used to measure
my daughter's school progress before and after the intervention, only one statement, "the student
is willing to accept and complete assigned tasks," showed a 100% increase. At the same time,
the other six statements did not change. On the other hand, the teacher's observation shows: an
increased ability to self-regulate and refocus, more confidence in small group discussions,
works in each area of the classroom daily, beginning to become more independent in her
problem solving, and shows great pride in accomplishing her work plan." Despite only one
statement improving after the intervention, we may conclude that the observational data suggest
a substantial improvement in her overall classroom work habits.
The current study has several limitations. First, although my daughter showed a marginal
increase in her overall school progress, using only one parent-reported measure in my
perceptions of my daughter's behaviors might increase the risk of bias. Second, because one
participant was in this study, it was hard to generalize. Third, This study lacks diversity. Fourth,
this study would have been improved by having more participants with more data points to
compare and perform more complex follow-up analyses. Fifth, the use of the teacher's
observation strengthened the internal validity of the current study. However, we were unable to
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connect to the developmental and transitional nature of the teacher-child relationship in the
classroom, nor were we able to explore how the classroom or community factors influence a
child's perception of challenging behavior. Sixth, it is unclear whether the negative responses to
"Do you think mindfulness helps you?", "Do you enjoy reading mindfulness books?" is
genuinely related to my daughter's dislike of some of the books and mindfulness activities or
that she is the only one in the house who needs to participate in this study "why only me? Let
my sister do the session" I want to play" "I want to read my book."
My next course of action is to continue the intervention with my daughter and her other
siblings. I am considering making everyday practice a choice between reading an inspirational
book or doing a mindfulness exercise. Observational notes reveal that my daughter sometimes
requested "just one activity per day" or "I'm tired!" Therefore, practicing one activity per day
makes learning more enjoyable and helps maintain a more substantial concentration level.
Studies show that when parents and children participate in a wide range of activities together for
an extended time, it encourages children to believe that they can accomplish a wide range of
objectives and cultivate a sense of self-motivation for learning ( Bradley 2019; Lv et al. 2018).
On the hand, my ultimate objective is to broaden the scope of this research to include additional
parents and their children to emphasize the importance of fostering a culture of self-efficacy at
home.
Although this action research is a small exploratory study, the results show a relationship
between self-efficacy intervention and school performance through multiple data sources,
including teachers' weekly reports and pre-post school progress. My recommendation for future
research is to allow more time to conduct the study with different statements that complement
the environment and child's needs. Our findings contribute to the needed expansion of research
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on a broader range of participants, including children of different grade levels, gender, and
ethnicity. Therefore, future research will need to replicate these findings in more diverse
samples for adequate generalizability.
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(Appendix A)
Student Feedback Tool
Directions: Circle one face that shows how you are feeling

1. Before mindfulness, I am feeling

2. After mindfulness, I am feeling

Direction: Choose your best answer.

1. Do you think mindfulness helps you?

Yes

No
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2. Do you enjoy reading mindfulness Books?
Yes

Time:………..

No

Date:…….

Title of the
book:………………………………………………………………………….
Circle the emoji (s) that Reflects how you got on today in the lesson. Explain
your reasons why…
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I chose this emoji because
...………….…………………………………………………………………………….
…………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
……………………………………………………………………………………………………………
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(Appendix E)

OBSEVATIONAL NOTES:(At home, afterschool)
Time:-------1-Morning Child's mood:

2- After School Child's mood:

Date:------------Notes:
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Normal Routine Variation Notes:
Normal Routine Variation:

---- Home atmosphere (noisy, calm, clean, organized,
etc.)

----Due to weather (no swimming lessons/ 15 min.
nature walk, etc.)

---- Emergency (fire drill, accident, sickness, etc.)
Others:
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Lesson Plan of Mindfulness Exercises and Activities
1.

Mindfulness Notes: Overall, how the lesson/activity or
exercise went

2.

1.

2.
3.

3.

Notes:

Written notes about mindfulness activities and books
such as Child's responses, mood, atmosphere of the
house, requests for certain activities:

My mood (parent):

Other Notes:
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(Appendix D)
Pre – Post School Progress from Montessori Compass Report
Card
(teacher's evaluation/observation)
Time:---------

Date:------- •

Social/Emotional Development and Work Habits.
evaluation
1. The student makes
constructive independent
choices during work time.

2. The student participates in
class meetings and shares
thoughts and feelings.

3. The student is able to use a
conflict resolution process
to solve problems with
his/her peers and exhibits a
willingness to create winwin solutions.

4. The student is willing to
accept
and
complete
assigned tasks.
5. The student knows how to
ask for help when needed.

6. The student comes to lessons
prepared.
7. The student can follow a
work plan independently.

comments
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Parental Self-Efficacy scale (Pajares et al., 2006 p.329)
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Date: ------------
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(Appendix C) This questionnaire is designed to help us gain better understanding of the kins of things
that create difficulties for parents to affect their children's academic development. Please rate how
certain you are that you can do the things discussed below by writing the appropriate number: Your
answer will be kept strictly confidential and will not be identified by name.
Rate your degree of confidence by recording a number from 0 to 100 using the scale given below:
0
10
20
30
40
50
60
70
80
90
100
Cannot do at all
certain can do

Moderately can do

Highly
Confidence

(0 100)
1- Get your children to see school as valuable
2- Get your children to work hard at their schoolwork
3- Get your children to stay out of trouble at school
4- Get your children to enjoy school
5- Show your children that working hard at school influences later success
6- Get your children into activities outside of school (e.g., music, art, dance
lessons, sports)
7- Get your children to keep physical fit
8- Find time for leisure activities with your children
-9- Keep track of what your children are doing when they are outside the home
-10- Prevent your children from getting in with the wrong crowd of friends
- 11- Get your children to do things you want at home
-------- 12- Manage when your children go out and when they have to be in
--------13- Instill your values in your children
14- Spend time with your children and their friends
- 15- Work with other parents to keep the neighborhood safe for your children
--- 16- Keep your children from going to dangerous areas, corners, or playgrounds
----- 17- Stop yourself from worrying about things
------- 18- Tale your mind off upsetting experiences
-------- 19- Stop yourself from being upset by everyday problems
-------20- Keep your mind on the things you are doing after you have had an
upsetting experience
21- Keep tough problems from getting you down
- 22- Bounce back after you tried your best and failed
-------- 23- Get yourself to keep trying when things are going really badly
-------- 24- Keep up your spirits when you suffer hardships
-------- 25- Get rid of self-doubts after you have had tough setbacks
-------- 26- Keep from being easily rattled
27- Overcome discouragement when nothing you try seems to work
---

-----------------------------------------------------------------------

--------------------

------------

-----
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(Appendix G)
Teacher's weekly report to assess the child's Academic self-efficacy in the classroom.
Date: --------------Not at all
(1)
manage to solve difficult problems
on her own
Gets teacher help when gets stuck
on schoolwork
Cooperates with Peers without
Prompting
Manages to balance her social
needs with her academic needs
Uses classroom resources to solve a
challenging task
Motivate herself to finish her daily
schoolwork
shows doubt when she is unsure of
a schoolwork
Works on perceiving a challenging
task
Arrange a place to study without
distraction
Participate in class discussion and
takes risks

A little
(2)

Moderately well
(3)

Well
(4)

Very well
(5)
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(Appendix F)
Productivity Goal Sheet
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(Appendix I) List of e-books:
1. I can Handle it by Laurie Wright
2. I can Handle it 2 by Laurie Wright
3. I matter by Laurie Wright
4. I will be okay by Laurie Wright
5. I am proud of myself by Laurie Wright
6. I can do it by Laurie Wright
7. I will try by Laurie Wright
8. I believe in myself by Laurie Wright
9. I am enough by Laurie Wright 10. The girl who never made a mistake
by Gary Rubinstein and Mark Pett
11.I choose to say No by Elizabeth Estrada
12.Elephants can't fly by Charlotte christie
13.Stand Tall by Patty Lovell
14.I got the school spirit by Connie Schofield-Morrison
15.I believe I can by Grace Byers

16.I choose empathy by Elizabeth Estrada
17.I choose to speak up by Elizabeth Estrada
18.I choose to try again by Elizabeth Estrada
19.I am not afraid to fail by Elizabeth Estrada
20.I choose to calm my anxiety by Elizabeth Estrada
21.I choose Happy by Elizabeth Estrada
22.I choose Kindness by Elizabeth Estrada
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